
GE THEME COURSES 
Overview 
Courses that are accepted into the General Education (GE) Themes must meet two sets of Expected Learning 
Outcomes (ELOs): those common for all GE Themes and one set specific to the content of the Theme. This 
form begins with the criteria common to all themes and has expandable sections relating to each specific 
theme. 

A course may be accepted into more than one Theme if the ELOs for each theme are met. Courses seeing 
approval for multiple Themes will complete a submission document for each theme.  Courses seeking 
approval as a 4-credit, Integrative Practices course need to complete a similar submission form for the 
chosen practice.  It may be helpful to consult your Director of Undergraduate Studies or appropriate support 
staff person as you develop and submit your course.  .   

Please enter text in the boxes to describe how your class will meet the ELOs of the Theme to which it 
applies. Please use language that is clear and concise and that colleagues outside of your discipline will be 
able to follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, names of 
scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive the document in another 
format, please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Course subject & number 

General Expectations of All Themes 

GOAL 1: Successful students will analyze an important topic or idea at a more advanced and 
in-depth level than the foundations. 

Please briefly identify the ways in which this course represents an advanced study of the focal theme.  
In this context, “advanced” refers to courses that are e.g., synthetic, rely on research or cutting-edge findings, 
or deeply engage with the subject matter, among other possibilities. (50-500 words) 



Course subject & number 

ELO 1.1 Engage in critical and logical thinking about the topic or idea of the theme. Please link this ELO 
to the course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 words) 

ELO 1.2 Engage in an advanced, in-depth, scholarly exploration of the topic or idea of the theme. 
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be 
met. (50-700 words) 



Course subject & number 

GOAL 2: Successful students will integrate approaches to the theme by making connections to 
out-of-classroom experiences with academic knowledge or across disciplines and/or to work 
they have done in previous classes and that they anticipate doing in future. 

ELO 2.1 Identify, describe, and synthesize approaches or experiences as they apply to the theme. Please 
link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. 
(50-700 words) 

ELO 2.2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and 
creative work, building on prior experiences to respond to new and challenging contexts. Please link this 
ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 
words) 



Course subject & number 

Specific Expectations of Courses in Lived Environments 
GOAL 1: Successful students will explore a range of perspectives on the interactions and 
impacts between humans and one or more types of environment (e.g. agricultural, built, 
cultural, economic, intellectual, natural) in which humans live. 

ELO 1.1 Engage with the complexity and uncertainty of human-environment interactions. Please link 
this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. 
(50-700 words) 

ELO 1.2 Describe examples of human interaction with and impact on environmental change and 
transformation over time and across space. Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met. (50-700 words) 



Course subject & number 

GOAL 2: Successful students will analyze a variety of perceptions, representations and/or 
discourses about environments and humans within them.   

ELO 2.1 Analyze how humans’ interactions with their environments shape or have shaped attitudes, 
beliefs, values and behaviors. Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words) 

ELO 2.2 Describe how humans perceive and represent the environments with which they interact. 
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be 
met. (50-700 words) 



Course subject & number 

ELO 2.3 Analyze and critique conventions, theories, and ideologies that influence discourses around 
environments. Please link this ELO to the course goals and topics and indicate specific activities/assignments through 
which it will be met. (50-700 words) 


	Overview
	Accessibility

	General Expectations of All Themes
	GOAL 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level than the foundations.
	GOAL 2: Successful students will integrate approaches to the theme by making connections to out-of-classroom experiences with academic knowledge or across disciplines and/or to work they have done in previous classes and that they anticipate doing in ...

	Specific Expectations of Courses in Lived Environments
	GOAL 2: Successful students will analyze a variety of perceptions, representations and/or discourses about environments and humans within them.


	22 Describe how humans perceive and represent the environments with which they interact Please link: Each iteration will include texts that show a variety of attitudes towards the environment, ranging from works that suggest that the world was made for humans to use and dominate to those that remind readers that humans are just a speck on the evolutionary scale.



 For the sample syllabus, a quiz question might give a selection from Bloomfield's Farmer's Boy showing how farmers killed pests such as birds, and set it alongside a poem from the same era praising birds as inspirational.  Students would be asked to identify the two positions and state which seems more in line with their own thinking.  



Journal prompt 2 for sample syllabus: Discuss a poem's representation of the human interaction and/or impact on environmental change.
	Course subject  number: English 3360
	How does this represent advanced study in this theme?: Ecopoetics

The Department of English is proposing a thematic literature course that would familiarize students with advanced literary reading through a contextual examination of how human activity has impacted the environment.  The objective is not simply for students to read literature “about nature,” but to focus on texts that represent the interactions between humans and the natural world within a specific cultural and historical setting in keeping with the General Education “Lived Environments” theme.  We have titled this course “Ecopoetics” to emphasize that this is a course on the interpretation and analysis of literary texts; the focus of individual iterations need not be exclusively poetry, but all versions will:

(1) require students to analyze the formal aspects of texts and the contribution of form to discourse.   
(2) situate texts in a specific historical and cultural context.
(3) encourage critical thinking through cross-cultural analysis.

For example, the syllabus provided focuses on the period between the British Industrial Revolution and the first recognition of the human impact on the environment in the later Victorian age.  Readings sample the Romantic preoccupation with "Nature" at the beginning of the period to the massive urban pollution in later years.  Students will be encouraged to consider how they respond to technological advances that damage the environment and contribute to global social injustice.
	ELO 1: 
	1 Engage in critical and logical thinking about the topic or idea of the theme: Readings for all iterations will center on critical analysis of literary works in both discussion and writing.  Courses will focus on a specific historical and cultural context but will require students to make comparisons with the present.  

 



For example, the syllabus provided includes "The Lament of Swordy Well," a poem written in the voice of a "piece of land" taken from common use and turned into a quarry.  Students would be asked to think: How does narrative voice affect discourse?  How did the enclosure of land during the Industrial Revolution impact both the environment and social justice?  What is the tension, including today, between "progress" and environmental responsibility?





Quizzes and a midterm and final exam will test students' mastery of key concepts such as the anthropocene, sustainable land use, and air and water pollution, .  Discussion, a reading journal, and a final portfolio project provide venues for critical thinking respond to specific prompts tied to the ELOs.
	2 Engage in an advanced, in-depth, scholarly exploration of the topic or idea of the theme: As indicated on the syllabus, students will read a wide selection of poems centered on the theme of responses to industrialization, along with contextualizing readings. They will explore the importance of the environment in nineteenth-century poetry through their reading journals and final portfolio project.  



A sample exam is provided using Gerard Manley Hopkins's poem "Binsey Poplars."  Specific questions test the students' ability to apply formal considerations to the production of discourse, and their aesthetic appreciation both of the poem and of what it depicts.  But further analysis in quiz prompts might ask: Does it make a difference if the trees are felled to make way for a railroad?  Or to make "deal" furniture that poor people can afford?  To apply this to our own context, how do we feel that the countryside around Columbus is being replaced by housing?  And that The Ohio State University itself is building over green spaces? 

	ELO 2: 
	1 Identify, describe, and synthesize approaches or experiences as they apply to the theme: Students will describe, analyze, and synthesize the diversity of approaches to the environment that they encounter in their readings through discussion and in their journals and final project.  The quizzes and exams will ensure that they are able to identify and describe key concepts, such as urbanization and the anthropocene. 



For readings on the sample syllabus, they should be able to write constructively about the Industrial Revolution, fog/smog, enclosure, and the "Natural."  They should also be able to show how formal characteristics of poetry such as stanza form, narrative voice, and language choices affect interpretation of theme.
	2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and creative work, building on prior experiences to respond to new and challenging contexts: Students will develop as learners through intensive reading and analysis of representative texts and thinking carefully about the representation of different environments and the cost of industrialization both to humans and to the natural world.  They will use their journals to make connections between the readings and their own experiences. For example, if they read the Hopkins poem "Duns Scotus' Oxford," how do they feel about urban sprawl taking over formerly green spaces?  How do we balance a need for housing with a respect for the environment?  Can only the privileged afford to be environmentally sensitive?


	3 Analyze and critique conventions, theories, and ideologies that influence discourses around environments: Students will engage in intensive reading and analysis of representative texts.  In the process they will think carefully about the representation of different environments and the cost of industrialization both to humans and to the natural world.  Students will use their journals to make connections between the readings and their own experiences.  These journals and their final projects will provide venues for them to analyze and critique the conventions, theories, and ideologies that influence discourses around environments.



In the sample syllabus, students will learn about the shift from thinking that the world was created for human to use any way they wished to John Ruskin's realization that humans had actually changed the atmosphere.  This has implications for understanding global warming and climate change. 



 A related journal prompt would be to identify a local form of pollution that could have a larger effect on the environment.

	1: 
	1 Engage with the complexity and uncertainty of human-environment interactions: The Department of English is proposing a thematic literature course that would familiarize students with literary reading through a contextual examination of how human activity has impacted the environment.  We have titled this course “Ecopoetics” to emphasize that this is a course on the interpretation and analysis of literary texts; the focus of individual iterations need not be exclusively poetry.  The objective is not simply for students to read literature “about nature,” but to focus on texts that represent the interactions between humans and the natural world within a specific cultural and historical setting in keeping with the General Education “Lived Environments” theme.  Every iteration of the course will raise questions about the human impact on the relevant environment and ask students to connect these questions with their own life experiences.

The sample syllabus raises questions about the cost of industrialization both to humans and to the natural world.  Students will use their journals to make connections between the readings and their own experiences.  Just as the Victorians saw blackening walls through air pollution, how do we respond to the signs around us that humans are destroying ecobalance?  Those journals will provide the basis of their final portfolio project.  
	2 Describe examples of human interaction with and impact on environmental change and transformation over time and across space: As noted above, all iterations of this course will center on moments of ecological crisis, but always in comparison with the current state of the anthropocene.



The sample syllabus asks, Why was “Nature” so important to nineteenth-century British poets?  One answer is environmental: with the rise of industrialization, less and less Britons were living in rural communities, and an increasing proportion worked in factory cities where land, water, and air were becoming polluted to the extent that human and animal life were endangered. Students will have the opportunity to read a wide selection of poems centered on the theme of responses to industrialization, plus some other readings to provide context for the poems.  They will reflect on human interaction with an impact on environmental change and transformation during Britain’s first period of industrialization, approximately 1780 (the beginnings of factory production) to 1880 (after Charles Darwin’s Origin of Species and Descent of Man and general recognition of human impact on the environment).  



Journal prompt one for sample syllabus: Write about a poem where you strongly agree with its representation of environmental change, or with which you strongly disagree, and explain why you feel as you do.



	2: 
	2 Describe how humans perceive and represent the environments with which they interact: Poetry written during Britain's first period of industrialization, approximately 1780 (the beginnings of factory production) to 1880 (after Charles Darwin’s Origin of Species and Descent of Man and general recognition of human impact on the environment) shows how humans perceive and represent the environments with which they interact.  



Sample syllabus: Through a close formal analysis of narrative voice students will come to an understanding of how nineteenth-century Britons thought about their environment and represented it in language. Example: quiz analysis of the poem "The Lament of Swordy Well,"  in which a location speaks. 







